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The 411 on Disability Disclosure
A Curriculum for Educators of Youth with Disabilities
Introduction
This curriculum has been adapted for youth ages 14-24 to train them to talk about their disability in an informed manner should they choose to disclose their disability in a work, school, and/or community setting.  It is to be used as a supplement to the original 411 on Disability Disclosure: A Workbook for Youth with Disabilities (2005) developed by The National Collaborative on Workforce and Disability, Washington, DC: Institute for Educational Leadership.

Over 100 youth leaders with disabilities ages 14-24 from all over Maine participated in the development and revision of this curriculum.  The activities within this booklet expand upon the information and worksheets of the original 411 on Disability Disclosure to teach the skills and information in a fun and hands-on manner.  Although the original 411 on Disability Disclosure is a workbook for youth with disabilities this supplemental curriculum also comes with a student workbook.  The student workbook contains information, worksheets, and self-reflection guides that correspond with the activities of this curriculum.  
Special Thanks and Recognition
The development of the Youth 411 Disability Disclosure Curriculum was made possible with financial support from CHOICES CEO, a project funded by the federal Centers of Medicare and Medicaid Services through a grant to Maine’s Department of Health and Human Services (grant #11-P-92409/1-02).  The CHOICES CEO project is managed through a partnership involving the Maine Department of Health and Human Services and the Maine Department of Labor.  All staff support is provided through the Muskie School for Public Service at the University of Southern Maine.  Views expressed do not represent official policy of the Maine Department of Health and Human Services, the Maine Department of Labor or the University of Southern Maine.

We would like to acknowledge and thank the following people who have worked on this youth curriculum, Lorinda Joy, Downeast Youth Leadership and Mary Redmond-Luce, Region V Advisory Council on Transition both of the Maine Transition Network; Jackie Stanley, Maine Parent Federation; Sandra Lamb-Mickel, Vocational Rehabilitation; Deanna Coutts, Workforce Investment Act; Karen Gorris-Hicock, Maine Transition Network; and the youth leaders of the Maine Transition Network.
Developed and produced by the MAINE TRANSITION NETWORK.
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 The Big Picture
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Purpose
          The purpose of Unit 1 is to introduce the student to the process and the value of self-determination: making informed decisions through reflecting on and building on your strengths.  The vocabulary provided in this unit will help the student better understand the topic of self determination.  The activities provided in this unit will provide a hands-on experience as well as a creative means of learning the vocabulary and the value of self-determination.

[image: image7.wmf]
Opening Icebreaker

Time:  10 minutes 


Divide the students into groups of 5-10.  Present a large selection of miscellaneous items.  Have each student pick an item that represents him/her.  Each student then explains to the group how his/her item is like him/her.  For example:  “This glue stick is like me because when I start something I stick to it.”  

Suggested items:   


Glue Stick

Eraser


Ruler

Candy


Letter shapes
Animal shapes
Markers
Paper


Highlighter

Notebook

Flowers
Toy car


Fake money

Magazines

Balloons
Paperclips

[image: image8.png]



Activity:  BINGO Game

Time:  15 minutes


This game is played after reviewing the vocabulary used for this curriculum.  Provide each student with a BINGO card.   Read a definition from the student glossary of terms.  Students mark the vocabulary word on their cards.  Ask the group what the answer was so students who may have been unsure know.
Needed Items:


Bingo cards (Appendix A)




Markers


Student glossary of terms (Student Handbook)

Basket

  
Prizes are optional
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Activity:  Cross the Line
Time: 10 minutes


The object of this activity is to provide a fun and hands-on means of self-evaluation.  It will allow the students to have a better awareness of what they know about themselves, their disability, and how they presently seek out accommodations.

Needed items:


Red, yellow, & green electrical tape
Activity worksheet (Appendix B)

Red, yellow, & green stickers




Place a long strip of red electrical tape on the floor.  Then place a long strip of yellow electrical tape on the floor, several feet away from the red.  Do the same with the green electrical tape, several feet away from the other pieces of tape.  Place a sheet of corresponding colored stickers by each strip of tape.  Provide each student with an activity worksheet.  Explain to the students that each piece of tape represents a possible answer to a question.  They will be asked a question about themselves.  They must move to the piece of tape that represents their answer.  

● Green = Yes

● Yellow = Sometimes

● Red = No

Read the first question from the activity worksheet to the group.  Once the students have moved to their answers have them place a corresponding colored sticker on their activity worksheet.  Repeat this step for each question.  Feel free to provide explanations or examples for clarification if needed.

When all of the students have stickers for all 13 questions have them determine what color they have the most of.  Read the summary statement for each color.

Summary Statements

● Green - If you answered “yes” to many of the questions, you should be very proud of yourself!  You definitely have a good sense of yourself and your disability.  This means you’re on the road to being a very self-determined individual!  Of course you realize that there will always be room for improvement. Reflect on the questions you answered with a “no” (red), and create some short-term goals designed to strengthen your areas of limitations.
● Yellow - If you answered “sometimes” to many of the questions, you possess some very good skills in understanding yourself and your disability however you have some specific areas that need to be developed.  Once you have identified your strengths (the questions you answered with a “yes” or green), list the other areas that need work (the questions you answered with a “no” or red) and prioritize them.  Decide which areas of need are most important to focus on right now, and create some short-term goals to begin to strengthen your weaker spots.
● Red - If you answered “no” to many of the questions, you are at the beginning stage of understanding yourself and your disability.  Take the next step and seek out others whom you trust and who know you well; ask them to help you sort out your areas of strengths and needs (you probably have more strengths than you realize). Share the results of the questionnaire with these individuals and ask them for assistance in developing some short-term goals for the purpose of gaining a better understanding of yourself.
Unit 2   


Disclosure
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Purpose
          Unit 2, Disclosure, will introduce students to the concept of disclosure.  They will be able to determine what accommodations they may need and know how to make an informed choice.  
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Activity: Matching Name Game
Time:  10 minutes


The purpose of the Matching Name Game is to illustrate that very famous and successful people have disabilities and that they are able to realize their dreams with modifications and accommodations.   Each student should have the opportunity to touch and see each picture.


Divide students into 3 small groups, place 5 pictures and matching descriptions on 3 different tables (Feel free to add additional photos and descriptions if desired).  Mix up the photos and the descriptions at each table. Each group starts at a table.  The students must try to match the descriptions with the correct famous person.  Have the groups rotate through the tables.  Make sure each group mixes the pictures and descriptions before the next group arrives at the table.  


In a large group, hold up each picture and read the matching description. 

Needed Items:


15 pictures of famous people




15 descriptions of famous people (Appendix C)
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Activity:  The Circles of Life Game     Time: 20 min.


The object of this activity is to help students determine what is important to disclose and in what environment.  The activity should follow a discussion about disclosure and where one might choose to disclose information.  

Facilitators Note:   

It is important to stress to students that “One of the most personal decisions you will make as a person with a disability is whether of not to tell someone about your disability.”  (411 on Disability Disclosure, p.2-2)


Telling someone something that was previously unknown is practicing disclosure.  Disclosure comes from the word “disclose” which means to open up, to reveal, or to tell.  When a person chooses to disclose they are intentionally releasing personal information about him/herself for a specific purpose.   

It is not essential to divulge specific personal information about ones disability.  What is most important and helpful is to provide information about 1) how your disability affects your capacity to learn and perform effectively, and 2) the environment, supports, and services you will need in order to access, to participate in, and to excel in your job, studies, and community.
 Needed Items:


Flip chart paper



Scenarios (Appendix D)

Masking tape or easel


This activity can be completed as a large group or in small groups.  On a piece of the flip chart paper, draw the following diagram, with or without color.  Make a diagram for each group if using small groups.
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Using either the easel or masking tape, display the illustration for all in the group to see.  Provide an explanation to the whole group on how to use a Venn diagram (if a scenario falls into two or more areas then place it into the overlapping areas of the circles it applies to).  Have one person read a scenario. Each group should determine which environment it would be helpful for the person to disclose the information in.  If using small groups have the groups report out their determinations to the whole class.  For those students who are kinesthetic learners have them tape each scenario onto the diagram and/or write the determinations down for the group.   
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Self-Reflecting Guide


Time: 3 minutes


Have students spend some time thinking about and writing down what environments they think they might need to disclose their disability in within the next 5 years.  In order to do this each student must first determine what they wish to be doing in 5 years.  Ask students if they would like to be working and, if so, doing what?  Where would they like to be living?  How would they like to recreate?  It is okay if a student does not have answers to these questions.  What is most important is whether they feel they would need accommodations in any environment in which they may have to disclose their disability to get the accommodations.
Unit 3  



Advantages & 
Disadvantages of Disclosure
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Purpose
          The purpose of Unit 3 is to help students determine the advantages and disadvantages of disclosure.  It is only in considering all of the options that one can make an informed decision.  
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Optional Icebreaker

Time:  10 minutes 


 The group should from a circle.  Taking turns, each person states his/her name and the name of his/her favorite band.  Strongly encourage the students to either sing, hum, or speak a verse or line from a song of their favorite bands.  The student can also choose to pass.  

Facilitators Note:   

It is important to point out with this activity that they are being asked to make a choice about disclosing their name and favorite band as well as their knowledge of the bands music.  Disclosure is about making a decision if you are comfortable disclosing your disability and your awareness of the accommodations you need to succeed.  Just as the students did not have to sing a song, they do not have to disclose their disability if they are uncomfortable.  The decision to not disclose is a personal one.  As an adult, accommodations do not occur unless a person discloses their disability and the needed accommodations.
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Activity:  The Pyramid Game
Time:  10 minutes


This game is designed to help students weigh the advantages and disadvantages of disclosure.  It is your decision whether to make this activity a competition or not.  The group/s with the largest number of cups or the highest pyramid can be the winners.

Needed items:


3 sets of 19 cups (paper or plastic, all of the same size)



Advantage/Disadvantage worksheet (Appendix E)

Divide your students into 3 groups.  Each group is given a set of 19 cups and a worksheet listing advantages and disadvantages of disclosure (Appendix E).  Each group should appoint someone to be a record keeper.  The groups then discuss and determine what are the advantages and disadvantages of disclosure on the worksheets.  For each advantage of disclosure they are to set aside 1 cup.  When they have completed the worksheet and have the number of cups that match the number of determined advantages, they must build a pyramid with the cups.  
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Activity:  Strengths Chain Game
Time: 10 minutes


The object of this activity is to help students identify their strengths.  The students will be creating paper chains with their strengths.

Needed items:


Multi-colored paper strips



1 Stapler per group

Staples





Markers or pens


 Divide the students into groups of 4-5.  All students are to brainstorm their personal strengths for 1 minute.  They can work with their group members to add strengths to their lists.  They then write their strengths on the pieces of paper (1 strength per paper) and staple their strengths together forming a paper train.  It is always interesting to see which group has the longest train and to connect the whole group’s strengths together and spread them throughout the room.  
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Self-Reflecting Guide


Time: 3 minutes


Provided in the student workbook is space for students to write down their reflections on their own strengths, needed accommodations, and where they might disclose this information.
Unit 4  


Americans with 

Disabilities Act (ADA)
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Purpose
          The purpose of Unit 4 is twofold: first, to provide the student with an overview of how systems and protective laws change when they leave high school, and second, to provide a basic overview of the Americans with Disabilities Act and how this law pertains to their lives as persons with disabilities.  As a facilitator there is more detailed instruction than in the previous units.  Be sure to read and discuss the points in the facilitator’s notes with your students.
Facilitators Note:    
When someone graduates or exits from high school, the way one is defined as a person with a disability changes as do the laws that protect and provide for the accommodations one may need to be successful in postsecondary institutions or in the workplace. While the Individuals with Disabilities Education Act (IDEA) is the law protects students while they are in school, other laws protect adults as they exit high school and enter post secondary education or the workforce such as the Americans with Disabilities Act (ADA), the Workforce Investment Act, and the Health Insurance Portability and Accountability.

A person qualifies as having a disability under the ADA if they meet at least one of the following three conditions: 

1. A physical or mental impairment that substantially limits one or more major life activities (such as walking, talking, seeing, reading, learning, working, etc.);
2. A record of such impairment (for example, people with a history of cancer or mental illness); or
3. A perception by others as having an impairment (for example, a person with a disfiguring facial scar, or a person rumored to be HIV positive).
Basically, the ADA prohibits discrimination on the basis of disability in five general areas:

• Private sector employment

• Activities of state and local governments

• Places of public accommodation

• Transportation

• Telecommunication services

Prior to the passage of the ADA in 1990, it was legal for businesses to discriminate against people with disabilities in these situations. The ADA was enacted because people felt there needed to be a law that prohibits (or makes illegal) discrimination against people with disabilities. 
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Activity:  Role Play 


Time:  15 minutes


This activity is designed to provide students with the opportunity to use the information and skills they have learned so far to determine when it is appropriate to disclose ones disability.   

Needed items:


3 scenarios (Appendix F)




Possible needed props


Divide the group into 3 small groups.  Provide each group with a scenario.  The groups then read their scenarios and determine the advantages and disadvantages of disclosing the person’s disability in the scenario.  As a group they must create a role play in which the person does or doesn’t disclose his/her disability.  Each group presents their role play to the class by first introducing themselves and the character and situation they are role playing.  
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Activity:  Dreams & Needs

Time: 10 minutes


This activity builds on the dreams they listed earlier in the Self-Reflection activity in Unit 2.  Students come one step closer to self-awareness and achieving their dreams by identifying their needed accommodations in various environments.

Facilitators Note:    
 Use the following comments as discussion and instruction about accommodations and an introduction to this activity.  

Remember graduation or exit from high school does not mean that the services and accommodations one needed while in high school are not needed anymore.  It is very possible that the academic services and accommodations received while in high school will be needed for life, perhaps in different ways. 
On the other hand, some young adults may have developed compensatory strategies (things that one does to help you balance certain difficulties one may be having) while in high school, and have a good handle on what one needs to be successful.  An example of a compensatory strategy would be to use a tape recorder during classes and to rely on verbal instructions to relay information.

Needed items:


Markers

Poster paper


Magazines 

Glue 


Pens & pencils

Other craft items 


Activity worksheet


 Divide the students into small groups.  Each group is to create a collage using the magazines or other craft materials.  The collage is to address his/her dreams in either: employment, education, or social situations.  The groups can also use the five ADA key areas of non-discrimination.  Students are then encouraged to share either in writing or through pictures what accommodations they may need to reach their dream.  Have students report-out to the whole group.
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Self-Reflecting Guide


Time: 5 minutes


 Within the student handbook is a worksheet for students to use to record who they think are the people in their lives or “stakeholders” who can help them when they require assistance because of their disability.  You can help guide them through this reflection.
Unit 5  


Accommodations
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Purpose
          The purpose of Unit 5 is to further introduce students to the concept of accommodations and to help them identify the accommodations they may need.  It is important to review the instructional information in the Facilitators Note prior to beginning the activity.
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Opening Icebreaker

Time:  10 minutes 


 Have students say their name and give an example of a time they helped someone.  An example may be: my grandparents are afraid to fall on the ice and snow so I shovel the walkway at their house.  

Facilitators Note:    
    Use the following to instruct as well as to elicit a discussion about accommodations.

     An accommodation is essentially any strategy that gets rid of or lessens the effect of a barrier.  A barrier is an obstacle, which may exist in school, at the workplace, in the community, or in your own home.  An accommodation is any change or adjustment to an environment that makes it possible for an individual with a disability to enjoy an equal opportunity.
     Accommodations are used to help individuals with disabilities; learn or demonstrate what they have learned; work as independently and efficiently as possible; and, live comfortably within their communities and home.  Sometimes accommodations can be modifications to existing equipment or materials to make them usable for people with disabilities (such as lowering a countertop for a register at a store, or changing the software on a computer to read school assignments aloud.)
     Accommodations are NOT intended to justify or compensate for a lack of knowledge, skills, or abilities necessary to succeed.  Whenever possible, accommodations should be based on the use and further development of existing skills and capabilities. 
     It is the individual’s responsibility to first understand the requirements of the job, school, and/or community setting.  Individuals are also responsible to avoid settings in which there are no accommodations and/or they do not have the strengths to be successful.  For example, if you struggle with math, you probably want to avoid becoming a math teacher.  However, if you know that a business has a cash register that will automatically make the change for you, such as Wendy’s Restaurants© then you can still consider applying for the job.
     One easy way to think about reasonable accommodations is to think of them in 3 basic categories:
1. Changes to facilities and equipment (such as putting in ramps and parking spaces, making materials available in large print, or providing low- and high-tech assistive technology); 
2. The provision of special services (such as sign language interpreters or qualified readers); and
3. Creative thinking and problem solving!
     There are many types of accommodations, including but not limited to the following:

• Educational accommodations;

• Workplace accommodations; and

• Community accessibility that serves to accommodate.
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Activity:  Aggressive vs. Assertive 
Time:  20 minutes
Needed items:

List of accommodations (Appendix G)

Flip Charts/paper


Youth scenarios (Appendix H)


Markers


Discuss with the group the difference between aggressive and assertive behavior, specifically as it relates to disclosing ones disability and requesting for accommodations.  Divide the students into groups of 4-5.  Review the list of accommodations (Appendix G as well as provided in the student handbook).  Provide each group with 2-3 youth scenarios and paper or flip chart paper to record their results.  Each group is to discuss each scenario and determine some potential accommodations.  


Each group then picks one of the two or three scenarios.  They are to create a role play using an aggressive means of disclosing the disability and requesting for accommodations.  For the same scenario they must create a role play using an assertive means of disclosing the disability and requesting for accommodations.  Each group must present their role plays before the whole class with an explanation of the difference between assertive and aggressive behavior as it relates to their scenario as well as what accommodations they thought the person might need.
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Self-Reflecting Guide


Time: 5 minutes


 Have the students review their earlier reflections on accommodations in their student hand book.  A page is provided in the handbook for students to write down the accommodations they need in school, work, and social/community environments.  
Appendix A






BINGO Game
B I N G O

	 
	 
	 
	 

	Accommodation


	Self-Determination


	Informed Choice
	Responsibility

	Assistive Technology


	Free 

Space
	Modification
	Rights

	Disclosure


	Postsecondary Education


	Self-Advocacy
	Advantages

	Confidentiality


	Disability
	Essential Functions


	Accessible


B I N G O
	
	
	
	

	Goals


	Respect
	Self-Advocacy


	Values

	Accessible


	Disability
	Modification
	Rights

	Assistive Technology


	Informed Choice
	Free 

Space
	Essential Functions

	Confidential

	Postsecondary Education


	Self-Determination


	Accommodation


B I N G O
	 
	 
	 
	 

	Values
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	Rights
	Respect

	Modification
	Goals
	Free 

Space


	Disability

	Confidential


	Advantages
	Accessible
	Self-Determination



	Accommodation

	Self-Accommodation


	Assistive Technology
	Responsibility


B I N G O
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	Advantages
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	Values


	Free
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	Accessible
	Modification

	Assistive Technology


	Goals
	Rights
	Self-Determination


B I N G O
	 
	 
	 
	 

	Accessible


	Advantages
	Confidential
	Disability

	Goals


	Free

Space

	Modification
	Respect

	Rights


	Self-Advocacy


	Values
	Accommodation

	Assistive Technology


	Disclosure
	Essential Functions
	Informed Choice
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	Informed Choice


	Disability
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	Confidential

	Responsibility


	Advantages
	Self-Accommodation


	Accessible

	Self-Determination


	Goals
	Free 
Space
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	Disclosure


	Respect
	Assistive Technology
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	Self-Determination
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	Free

Space
	Disclosure

	Assistive Technology


	Accommodation
	Values
	Self-Advocacy
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	Respect
	Modification
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B I N G O
	 
	 
	 
	 

	Essential Functions

	Accommodation


	Disclosure
	Informed Choice

	Values


	Self-Determination


	Self-Accommodation 
 
	Responsibility

	Postsecondary Education
	Free 

Space


	Disability
	Confidential

	Advantages


	Respect
	Accessible
	Goals


Appendix B





Cross the Line


Place a mark or colored sticker into the corresponding answer.  

	Question
	Yes 

(Green)
	Sometimes

(Yellow)
	No

(Red)

	1. Can you easily talk to other people about what you are good at doing (your strengths)?

	
	
	

	2. Do you know how you learn best?  For example, do you know if you learn better by reading, hearing, or doing something?
	
	
	

	3. Do you let your teacher/employer know how you learn best?
	
	
	

	4. Do you ask for help when you need it?
	
	
	

	5. Do you set long-term and short-term goals for yourself?
	
	
	

	6. Do you know how to organize yourself to achieve your goals?
	
	
	

	7. Do you attend you own IEP meeting?
	
	
	

	8. Do you participate in your own IEP meeting?  Do you talk about what you want for the future?
	
	
	

	9. Do you disclose (talk about) your disability to others?

	
	
	

	10. Are there times you choose not to tell someone about your disability?

	
	
	

	11. Do you know what “reasonable accommodation” means?

	
	
	

	12. Do you know the accommodations or (modifications) you may need in school to be successful?
	
	
	

	13. Do you know the accommodations or (modifications) you may need on the job to be successful?
	
	
	


Appendix C



The Matching Name Game
Make a copy of this page.  Cut the descriptions from the copy and use them for The Matching Name Game Activity.  

	Tom Cruise
	I am currently a very popular movie star.  Some of the movies I have starred in are “Jerry Maguire,” “Top Gun,” and “The Last Samurai.”  I learn my lines by listening to a tape because I have dyslexia.



	Whoopi Goldberg
	Fans remember me best for me performance in the movies “The Color Purple” and “Sister Act,” but I am also a comedian.  I have struggled with a learning disability all my life.



	Walt Disney
	I was slow in school and had a hard time doing my work.  I didn’t do anything well until I realized a real strength of mine was drawing.  I became a well-known cartoonist and movie producer.  Some famous amusement parks have my name.



	Cher
	I have always had to deal with my disability.  My weakest area has always been math.  However, even though I cannot balance a checkbook, I have become a movie star and won an Oscar for my lead in “Moonstruck.””  I am also well known as an entertainer and singer.


	Harriet Tubman
	When I was a child, an overseer struck me.  The blow fractured my skull causing me to have narcolepsy for the rest of my life.  I rescued hundreds of slaves through the Underground Railroad.



	James Earl Jones
	As a boy, I had such a severe stutter that, for eight years, I refused to talk and was functionally mute.  Today, I am the voice of CNN and Bell Atlantic.  I am also known for being the voice of Darth Vader in the original “Star Wars” movie.



	Agatha Christie
	I love to write mystery stories and plays.  One of my favorite plays is “The Mousetrap.”  My learning disability is in the area of writing.  My disability is so severe that I dictate my stories for others to type for me.



	Marlee Matlin
	I am the first hearing-impaired actress to win an Oscar.  I won a 1987 Academy Award for Best Actress in “Children of a Lesser God.”



	Leonardo Da Vinci
	I always had trouble learning.  My teachers said I was “obnoxious” and had “artistic talent.”  During my lifetime, my artistic talent was expressed through architecture, painting, sculpture, and engineering.  One of my best-known paintings is the Mona Lisa.



	Ann Bancroft
	I had to struggle with dyslexia.  I was part of a polar expedition in 1986 and was the first woman to reach the North Pole.  



	Albert Einstein
	My teachers thought I was slow and a dreamer.  I didn’t learn to read until I was nine.  I couldn’t get into college until I spent an extra year in preparation.  After many failed jobs, I developed the theory of relativity.



	Thomas Edison
	Because my head was so very large at birth, people thought I was abnormal.  My mother took me out of school and taught me.  As an adult, I created the electric light bulb and the phonograph.



	Lucille Ball
	I was known as the “Queen” of physical comedy.  I had severe rheumatoid arthritis as a young woman while working as a model.  I went on to star and produce a hit comedy on television with my husband Desi Arnaz.



	Chris Burke
	I was born with Downs Syndrome and the doctors told my parents that I should be placed in an institution.  My parents ignored the doctor’s advice and I grew up to be a television star and public speaker on disabilities.  I played Corky on “Life Goes On.”



	Carrie Fisher
	I was known for playing Princess Leia in the Star Wars series.  I have a mental illness called manic depression and now take medication to help me.




Appendix D



The Circles of Life Game

Use the following scenarios.  Add your own if desired
	Scenario


	1. Joe has a hearing impairment and will need an interpreter for a college interview.



	2. Stephanie is a chief financial officer.  She uses a wheelchair and has a personal assistant who helps her with filing paperwork in vertical filing cabinets.



	3. Joan is on the track team.  She has insulin-dependent diabetes and might need the help of her teammates if her blood sugar is low.



	4. Carlo, who has attention deficit disorder (ADD), needs directions in written form.



	5. Colleen has schizophrenia (currently controlled with medication) and needs a private workspace or dividers in her work area to limit distractions and make her time at work more productive.



	6. Justin is autistic and needs a highly structured learning environment that focuses on his individual needs, which include development of social skills, language, and self-help skills.



	7. Melanie has dwarfism and needs a lower locker at school.




Appendix E


Advantages & Disadvantages of 

Disclosure

Before you decide to disclose a disability consider the lists below and talk to the people close to you like friends (both with and without disabilities), teachers, mentors, coaches, and family members.  Allow them to help you determine if you need accommodations in the classroom, on the job or elsewhere in your community and whether it is appropriate for you to disclose a disability.

Advantages of Disclosure

· It allows you to receive reasonable accommodations so you can pursue work, school, or community activities more effectively. 

· It provides legal protection against discrimination (as specified in the Americans with Disabilities Act).

· It reduces stress, since protecting a “secret” can take a lot of energy. 

· It gives you a clearer impression of what kinds of expectations people may have of you and your abilities.

· It ensures that you are getting what you need in order to be successful.

· It provides full freedom to examine and question health insurance and other benefits. 

· It provides greater freedom to communicate should you face changes in your particular situation.

· It improves your self-image through self-advocacy.

· It allows you to involve other professionals (for example, educators and employment service providers) in the learning of skills and the development of accommodations.
· It increase you comfort level.

Disadvantages of Disclosure

· It can cause you to relive bad past experiences that resulted in the loss of a job or negative responses from your peers.

· It can lead to the experience of exclusion.

· It can cause you to become the object of curiosity.

· It can lead to your being blamed if something doesn’t go right.

· It can lead to your being treated differently than others.

· It can bring up conflicting feelings about your self-image.

· It can lead to your being viewed as needy, nor self-sufficient, or unable to perform on par with peers.

· It could cause you to be overlooked for a job, team, group, or organization.

· Disclosing personal and sensitive information can be extremely difficult and embarrassing.

Appendix F




Role Play Scenarios

	Scenario 1 (Employment):  


	Liz is 16 years old and eager to get her first real job.  She has applied for a position working with five- and six-year-old children in an after-school day care program.  The director of the program calls to tell Liz that she has the job and she wants Liz to come in and see her the next day.  Liz wonders if she should tell the director that she was hospitalized after a seizure when she was 10 years old, but has not had one since then.  Liz participates in several in- and out-of-school activities, and gets regular check-ups with her doctor.  Think about the impact of Liz disclosing her seizure to her potential employer.  What are the advantages or disadvantages of disclosing?

Advantages of disclosure:


Disadvantages of disclosure:




	Scenario 2 (Postsecondary Education): 


	Calvin is extremely shy but excited about starting college.  He is registering for his first semester of classes and realizes that all freshmen are required to take public speaking.  Calvin stutters severely when he speaks, especially around new people.  Consider Calvin’s self-image and his concern about his stuttering.  Would it be to Calvin’s advantage or disadvantage to disclose his disability to his potential professors, classmates, and roommates? 

Advantages of disclosure:


Disadvantages of disclosure:



	Scenario 3 (Social Setting): 


	Brandy has cerebral palsy and requires the use of a wheelchair. Brandy has been invited to a pool party by one of her classmates on the weekend. Brandy cannot swim without help. If she goes to the pool party, someone will have to accompany her in the water, and all her friends will see. Think about the impact of Brandy’s disclosing her disability to her friends. What are some of the advantages or disadvantages of disclosure? 

Advantages of disclosure:


Disadvantages of disclosure:





Appendix G



Common Accommodations

Listed below are some accommodations that are commonly requested for in school, work, and community environments.  This list does not include all possible accommodations.

Educational Accommodations

· Accessible classrooms.

· Modified instruction (for example, use of small groups).

· Modified curricula (for example, different learning outcomes or different materials from those for other students).

· Modified class schedules (for example, block schedules). 

· Providing supervised breaks or allowing extra response and processing time during testing sessions, and administering the test at best time for the individual.

· Providing special seating in a general education classroom (for example, seating in the front of the room or in a study carrel), a small group setting.

· Providing large print materials, Braille materials, calculators, computers with spelling and grammar checks, and electronic dictionaries.

· Providing written copies of orally presented information found in examiner’s manual, closed-captioned video materials, or sign language interpreters.

· Allowing individuals to answer by pointing rather than marking on a test booklet, by dictating responses to examiners for verbatim transcription, or by responding to an interpreter for transcription.

Workplace Accommodations

· Changing an employee’s workstation arrangement.

· Modifying equipment or devices (for example, computer software).

· Reassigning non-essential functions through job restructuring.

· Providing qualified readers and interpreters.

· Providing part-time or modified work schedules.

· Telecommuting options.

· Personal assistance services.

· Adjusting or modifying examinations, training materials, and policies.

Community Accessibility

· Providing ramps and reserved parking spaces (increasing physical accessibility).

· Providing assistive technology (for example, readers, calculators, spell checkers, or communication devices).

· Providing interpreters.

· Providing accessible bathrooms.

· Providing accessible drinking fountains.

· Providing accessible equipment (for example, computers, desks, or copiers).

· Providing wide aisles and doorways.

Appendix H

Aggressive vs. Assertive Scenarios
Youth Scenarios

	Situation #1:  
     A student with Muscular Dystrophy is taking an SAT prep class at night.  He has trouble filling in the bubbles on the answer sheets during practice drills.

Potential accommodation solutions:


	

	Situation #2:  
     A teenager is unable to shop with her friends at the local mall because her wheelchair does not fit between many of the clothes aisles in the major department stores.

Potential accommodation solutions: 




	

	Situation #3:  
     A student with dyslexia is taking a literature class. He reads more slowly and with more difficulty than the other students.  Every student is required to read aloud from the texts in class.

Potential accommodation solutions:



	

	Youth Scenarios Continued



	Situation #4: 
      A graphic artist for a small employer is deaf and needs to be alerted to the employer’s audible emergency alarm system.

Potential accommodation solutions: 




	

	Situation #5:  
     A student with depression writes for her school newspaper.  She occasionally misses article deadlines due to episodes of depression.

Potential accommodation solutions:


	

	Situation #6:  
     A chef with dyscalculia (a math learning disability) is having trouble measuring the ingredients for recipes.


Potential accommodation solutions: 




	

	Youth Scenarios Continued



	Situation #7: 
     A corporate businessman with social anxiety is overcome with anxiety about speaking in front of his co-workers at business meetings.

Potential accommodation solutions: 




	

	Situation #8: 
     A student in medical school who has a reading disability is also a poor speller. She has difficulty reading and spelling the medical terminology and prescription names.

Potential accommodation solutions:
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